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l. COURSE DESCRIPTION: Social and Cultural Aspects of Counseling highlights the importance of diverse
cultural factors on the counseling relationship. This course provides a study of social changes and trends in
sex roles stereotyping, societal subgroups, and diverse lifestyles. Attention is given to how stereotyping and

personal worldviews may influence counselors’ judgments and dynamics within the counseling session.
1. COURSE OBJECTIVES:

e Students will address advocacy issues to promote institutional and social access for all clients thus
addressing equity and opportunity for success.

e Students will develop social consciousness within and among multicultural groups both nationally
and internationally.

e Students will learn theories of counseling advancing their ability to advocate for social justice and
employ modes of counseling that leat to cultural identity development..

e Students will discover the impact of their upbringing on their attitudes, beliefs, worldviews, and
experiences of individuals who have different cultural mores, beliefs and attitudes.Demonstrate
cultural self-awareness, the nature of biases and prejudices, and the processes of intentional and
unintentional oppression and discrimination through experiential learning activities.

o Apply their knowledge of multicultural counseling theories, theories of identity development, and
multicultural competencies through case examples.

e Demonstrate their understanding of how living in a multicultural society impacts clients seeking mental
health counseling, career counseling, and students in a school setting.
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o ldentify ethical and legal concerns affecting diverse populations.
Carter and Moyers School of Education, EPP Standards

#1. The candidate demonstrates professional dispositions by upholding the VALUES of Abraham
Lincoln’s life through “servant leadership” to the local and global communities--students,
colleagues, school leaders, parents, community leaders, and professional associations--to support
teaching and learning (VALUES & SERVICE).

#6. The candidate demonstrates an understanding of how to create and maintain an effective
classroom/school environment, engaging each student in learning content; using differentiated
instruction; and creating positive social interaction, active participation, and student self-
motivation (VALUES, EDUCATION, & SERVICE).

#7. The candidate models verbal and nonverbal communication skills and uses technology, which
enhances and engages students in learning and demonstrates professional competency (VALUES
& EDUCATION).

TENNESSEE DEPARTMENT OF EDUCATION SCHOOL COUNSELING STANDARD:

B. Understanding the process of social and cultural change with respect to various racial, gender, and
ethnic groups and knowledge of differing cultural and lifestyle patterns. Ability to develop plans
and programs to prevent person and substance abuse, discrimination, and dropping out of school.

(Revised 01/26/2018

CACREP 2016 Standards - COUNSELING CURRICULUM
2.F.1. PROFESSIONAL COUNSELING ORIENTATION AND ETHICAL PRACTICE

2.F.1le. advocacy processes needed to address institutional and social barriers that impede
access, equity, and success for clients

2.F.2. SOCIAL AND CULTURAL DIVERSITY -

2.F.2..a .multicultural and pluralistic characteristics within and among diverse groups nationally and internationally

2.F.2.h. theories and models of multicultural counseling, cultural identity development, and social justice and
advocacy

2.F.2.c. multicultural counseling competencies

2.F.2.d.the impact of heritage, attitudes, beliefs, understandings, and acculturative experiences on an individual’s
views of others

2.F.2.e.the effects of power and privilege for counselors and clients

2.F.2.f help-seeking behaviors of diverse clients

2.F.2.9.the impact of spiritual beliefs on clients’ and counselors’ worldviews

2.F.2.h.strategies for identifying and eliminating barriers, prejudices, and processes of intentional and unintentional
oppression and discrimination

1. TEXTS/MATERIALS FOR THE COURSE:
McAuliffe, G. (2020). Culturally Alert Counseling: A Comprehensive Introduction, 3rd

ed. Thousand Oaks, CA: Sage Publications.
ISBN#: 9781483378213
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Bourne, E. J. (2015). The anxiety & phobia workbook (6th ed.). Oakland, CA: New Harbinger.

Chung, Y. B., & Szymanski, D. M. (2006). Racial and sexual identities of Asian American gay men. Journal of
LGBT Issues in Counseling, 1, 67-93. doi: 10.1300/J462v01n02_05

Cottrell, S. (2016). “Mom, I’'m gay:” Loving your LGBTQ child and strengthening your faith (Revised and
expanded ed.). Louisville, KY: Westminster John Knox Press.

Davidson, W. C., Tobkes, J. L., & Crane, C. (2016). When your child is gay: What you need to know. New York,
NY: Sterling.

Diamond, L. M. (2006). What we got wrong about sexual identity development: Unexpected findings from a
longitudinal study of young women. In A. M. Omoto & H. S. Kurtzman (Eds.), Sexual orientation and mental
health: Examining identity and development in lesbian, gay, and bisexual people (pp. 73-94). Washington,
DC, US: American Psychological Association.

Diamond, L. M. (2008). Female bisexuality from adolescence to adulthood: Results from a 10-year longitudinal
study. Developmental Psychology, 44, 5-14. doi: 10.1037/0012-1649.44.1.5
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Leshian, Gay, and Bisexual Affirmative Counseling Self-Efficacy Inventory—Short Form (LGB-CSI-SF).
Psychology of Sexual Orientation and Gender Diversity, 2, 86-95. doi: 10.1037/sgd0000087

Dorland, J. M., & Fischer, A. R. (2001). Gay, lesbian, and bisexual individuals’ perceptions: An analogue study.
The Counseling Psychologist, 29, 532-547. doi: 10.1177/0011000001294004

Goodman, M. B., & Moradi, B. (2008). Attitudes and behaviors toward lesbian and gay persons: Critical
correlates and mediated relations. Journal of Counseling Psychology, 55, 371-384.
http://dx.doi.org/10.1037/0022-0167.55.3.371

Goodnight, B. L., Cook, S. L., Parrott, D. J., & Peterson, J. L. (2014). Effects of masculinity, authoritarianism,
and prejudice on antigay aggression: A path analysis of gender-role enforcement. Psychology of Men &
Masculinity, 15, 437-444. doi: 10.1037/a0034565

Gottlieb, A. R. (2005). Side by side: On having a gay or lesbian sibling. New York, NY: Harrington Park Press.

Greene, B. (1994). Lesbian women of color: Triple jeopardy. In L. Comas-Diaz & B. Greene (Eds.), Women of
color: Integrating ethnic and gender identities in psychotherapy (pp. 389-427). New York, NY: Guilford.

Harkless, L. E., & Flowers, B. J. (2005). Similarities and differences in relational boundaries among
heterosexuals, gay men, and lesbians. Psychology of Women Quarterly, 29, 167-176.
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Hayfield, N., Clarke, V., & Halliwell, E. (2014). Bisexual women’s understandings of social marginalisation:
“The heterosexuals don’t understand us but nor do the lesbians.” Feminism & Psychology, 24, 352-372. doi:
10.1177/0959353514539651.

Heatherington, L., & Lavner, J. A. (2008). Coming to terms with coming out: Review and recommendations for
family systems-focused research. Journal of Family Psychology, 22, 329-343. http://dx.doi.org/10.1037/0893-
3200.22.3.329

Paul, R., Smith, N. G., Mohr, J. J., & Ross, L. E. (2014). Measuring dimensions of bisexual identity: Initial
development of the Bisexual Identity Inventory. Psychology of Sexual Orientation and Gender Diversity, 1,
452-460. http://dx.doi.org/10.1037/sgd0000069

Phillips, M. J., & Ancis, J. R. (2008). The process of identity development as the parent of a lesbian or gay male.
Journal of LGBT Issues in Counseling, 2, 126-158. http://dx.doi.org/10.1080/15538600802125605

Riggle, E. D. B, Mohr, J. J., Rostosky, S. R., & Balsam, K. F. (2014). A multi-factor lesbian, gay, and bisexual
positive identity measure (LGB-PIM). Psychology of Sexual Orientation and Gender Diversity, 1, 398-411.
doi: 10.1037/sgd0000057

Riggle, E. D. B., Rostosky, S. S., & Horne, S. G. (2010). Psychological distress, well-being, and legal recognition
in same-sex couple relationships. Journal of Family Psychology, 24, 82-86.
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Riggle, E. D. B., Whitman, J. S., Olson, A., Rostosky, S. S., & Strong, S. (2008). The positive aspects of being a
lesbian or gay man. Professional Psychology: Research and Practice, 39, 210-217. doi: 10.1037/0735-
7028.39.2.210

Rosario, M., Schrimshaw, E. W., & Hunter, J. (2004). Ethnic/racial differences in the coming-out process of

lesbian, gay, and bisexual youths: A comparison of sexual identity development over time. Cultural Diversity
and Ethnic Minority Psychology, 10, 215-228. doi: 10.1037/1099-9809.10.3.215
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Teaching Tolerance
http://www.tolerance.org/index.jsp
Teaching Tolerance is a project of the Southern Poverty Law Center that is dedicated to reducing prejudice
and improving intergroup relations. The website is organized by audience including, adult activists,
teachers, parents, teens, and children. There are numerous educational materials for school practitioners
including a subscription to the biannual Teaching Tolerance magazine, classroom activities, educational
kits at http://www.tolerance.org/teach/index.jsp. Another useful resource is Responding to Hate at School
http://www.tolerance.org/rthas/index.jsp, a guide to help school practitioners react promptly and effectively
to bias events.

A particularly recommended feature is Speak Up!-Responding to Bigoted Comments
http://www.tolerance.org/speakup/index.html. The Southern Poverty Law Center gathered hundreds of
stories to serve as examples for how to respond to bigotry and teach tolerance. This resource could be
especially useful for professional development workshops, or to incorporate in lessons teaching students
about eliminating bigotry from social interaction. The site is also equipped with a link for you to test
yourself for hidden bias and then learn about the effects of stereotypes and hidden bias.
http://www.tolerance.org/hidden_bias/index.html

The Toolkit for Cross-Cultural Collaboration
http://www.awesomelibrary.org/multiculturaltoolkit.html
This toolkit contains research on the collaboration styles of various ethnic and cultural groups. It offers
resources that discuss barriers to cross-cultural collaboration and provide methods for assessing and
improving communication patterns and cultural competence. Resources include: Stages of Intercultural
Sensitivity, How to Use Comparisons of Cultural Patterns, Communication Patterns and Assumptions,
Summary of Normative Communication Styles and Values, and Ten Myths That Prevent Collaboration
Across Cultures. The Toolkit for Cross-Cultural Collaboration is a featured resource from the Awesome
Library http://www.awesomelibrary.org/ website that contains 24,000 carefully reviewed resources,
including the top 5 percent in education.

V. COURSE REQUIREMENTS, ASSESSMENT (LEARNING OUTCOMES) AND EVALUATION METHODS:
Homework Assignments and attendance: (10 points total)

Homework Assignment, presented in class, to be completed by the beginning of the next class period. Each
homework assignment will be discussed in class and posted to the course Blackboard site. Timeliness and
quality of homework completion will be assessed

Homework Assignment 1 Cultural Autobiography due to Blackboard September 3, 2020 - write a 5
page autobiography answering the following questions: What led me to become a counselor? What were
my first experiences of people of difference race, nationality, religion, ethnicity, etc? What did | learn from
my family about cultural diversity and differences? What are my stereotypes and biases about individuals
from groups other than my enculturated group?

Homework Assignment 2 Intentional Interviewing due to Blackboard October 1, 2020. Be sure to
establish rapport with your interviewee and explain the purpose of the assignment prior to the interview.

Intentionally interview a person of another race, religion, and/or ethnicity. Ask questions such as:
*  What do you think of the concept of race, or religion, or ethnicity?
»  How does race, religion, or ethnicity affect your daily life?
»  How might race, religion, or ethnicity give you unearned privilege of any kind?
«  What do you think is a challenge for our society around race, or religion, or ethnicity?
*  How does race, or religion, or ethnicity affect:
»  Choice of friends
» Recreational activities
o Career
»  Housing/place of residence
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»  Chapter Activities — Students will select groups of chapters FROM THE TEXT For class
presentations.

Key Assignments: Each course includes two Key Assignments that are critical to the successful completion of
the course. In addition to the Key Assignments, the instructor may require other coursework.

K1: Acculturation Experience Reflection Paper due to VIA (30 points total) DUE to VIA October 8, 2020

2.F.1.e .advocacy processes needed to address institutional and social barriers that impede
access, equity, and success for clients
2.F.2.d. the impact of heritage, attitudes, beliefs, understandings, and acculturative experiences on an
individual’s views of others

e Acculturation Experience Self-Reflection Paper— Five page reflective statement of acculturative self-
awareness - Students will demonstrate an understanding and integration of personal reactions and attitudes
relevant to social and cultural biases through acculturative experiences. Through sharing of personal
acculturative experiences, adult learners view “data” as critical opportunities to create life, texture and
personal meaning out of lived experience (Kolb, 1984). Areas included in reflecting on one’s own
experience include self-examination, critical analysis of feelings of alienation, relating experience to
others, exploring alternative ways of reacting to the experience, building confidence in new behavior
patterns, and experimenting with new roles in society. Assignment objectives include differentiation
between “ways of seeing” or “world views”: Etic — Universal or pre-established categories used to
organize, interpret and analyze structural and functional elements, i.e., behavior, language, etc. Emic —
Cultural specific categories used to organize, interpret and analyze structural and functional elements of
behavior, i.e., language. See following assignment guidelines and assessment rubric.

Completion Guide for K1 assignment

*  Work on accepting your own culture, race, SES, religious preference, etc. describe your analyses in a
non-defensive, non-racist/nonsectarian/apolitical manner, etc.

« Spend time with healthy and strong people from other cultures, religious affiliations, SES, racial
groups, etc.

*  Know that becoming culturally aware and competent comes through lived experience and reality.
Identify a cultural guide, someone from the culture who is willing to help you understand his or her
group

+ Attend cultural events, meetings, and activities led by minority or marginalized communities.

*  When around persons of who are of a different culture or race than yourself, pay attention to
feelings, thoughts, and assumptions that you have when race-related situations present themselves.
Where are your feelings of uneasiness, different-ness, or outright fear coming from?

« Dealing with racism means a personal commitment to action. It means interrupting others when they
make racist remarks and jokes or engage in racist actions, even if it is embarrassing or frightening. It
means noticing the possibility for direct action against bias and discrimination in your everyday life

*  What is action?

«  What are different ways of understanding, experiencing and taking action?

*  How does action impact our way of understanding each other and our world?

Refer to the counselor competency standards for work with multicultural clients approved by the Association for
Multicultural Counseling and Development (AMCD) when reflecting on your experiences and to the rubric in VIA.
You must do this activity alone. Not in groups of friends, family, etc.
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Performance Assessment Acculturative Experience

Above Sufficient (3) ) Sufficient (2) Below Sufficient (1)
CulturCultural Self clearly demonstrate Jemonstrate an emerging ail to demonstrate an
Awareness (50.000, 50%) understanding of their | understanding of their own understanding their own
own attitudes, beliefs, attitudes, beliefs, attitudes, beliefs,
_CACREP'201_6 2F.2.dthe through activities understandings, through understandings, through
impact of heritage, designed to foster self- | activities designed to foster activities designed to
attitudes, beliefs, awareness and self-awareness and foster self-awareness
understandings, and understanding of understanding of culturally and understanding of
acculturative experiences on ¢y jyrally diverse diverse students/clients. culturally diverse
an individual’s views of students/clients. students/clients.
others
Influence of context and ritically analyze and oresent a superficial analysis of | fail to clearly
assumptions (50.000, 50%) clearly demonstrate their qnders}anding pf the demonstrat_e
2F1e understanding of the ways in which policies, understanding of the

ways in which policies, | programs, and practices can
programs, and practices | be developed, adapted, and

ways in which policies,
programs, and practices

can be developed, modified to be culturally can be developed,
adapted, and modified congruent with the needs of adapted, and modified to
to be culturally students/clients and their be culturally congruent
congruent with the families. with the needs of

needs of students/clients and their
students/clients and families.

their families.

Mid-Term Examination — (30 points total) — CHAPTERS 1-5 — October 15, 2020

K2: Case Study Analysis due to VIA (30 points total) DUE December 3, 2020.

CASE STUDY ANALYSIS — Students will be assigned a case study to analyze using the information gleaned from the
course content. The case will be multi-layered and include a variety of possible methods, interventions, etc.,
which are culturally and socially appropriate for the case. Additional information will be distributed with the case
study. Refer to the counselor competency standards for work with multicultural clients approved by the
Assaciation for Multicultural Counseling and Development (AMCD) when reflecting on your case study analysis
and to the rubric in VIA.

Completion Guide for K2 assignment .

F.2. SOCIAL AND CULTURAL DIVERSITY
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2.f.2.a multicultural and pluralistic characteristics within and among diverse groups nationally and
internationally

2.F.2.b theories and models of multicultural counseling, cultural identity development, and social

justice and advocacy

2.F.2.c multicultural counseling competencies

2.F.2.e.the effects of power and privilege for counselors and clients

2.F.2.f.help-seeking behaviors of diverse clients

2.F.2.9.the impact of spiritual beliefs on clients’ and counselors’ worldviews

2.F.2.h. strategies for identifying and eliminating barriers, prejudices, and processes of intentional
and unintentional oppression and discrimination

K2: Case Study Analysis (25 points) - Case study will be submitted to VIA. Analysis of case study will address the

following guidelines for completion:

e Provide information regarding your own personal cultural and social history

e Demonstrate your knowledge of how different cultures, ethnicities, etc. may match up with your cultural,
ethnic, etc. upbringing and differences that you notice regarding the case study.

e Clearly and thoroughly define the salient social and cultural issues related to the case study.

e Apply counseling methods that are sensitive to the social and cultural issues of the case.

¢ Evaluate the potential pitfalls and successes that might accrue if your plan is followed.

TENNESSEE DEPARTMENT OF EDUCATION SCHOOL COUNSELING STANDARD:

B. Understanding the process of social and cultural change with respect to various racial, gender, and
ethnic groups and knowledge of differing cultural and lifestyle patterns. Ability to develop plans
and programs to prevent person and substance abuse, discrimination, and dropping out of school.

CACREP STANDARDS 2016

2.f.2.a multicultural and pluralistic characteristics within and among diverse groups nationally and
internationally

2.F.2.b theories and models of multicultural counseling, cultural identity development, and social justice
and advocacy

2.F.2.c multicultural counseling competencies

2.F.2.e.the effects of power and privilege for counselors and clients

2.F.2.f.help-seeking behaviors of diverse clients

2.F.2.g.the impact of spiritual beliefs on clients’ and counselors’ worldviews

2.F.2.h. strategies for identifying and eliminating barriers, prejudices, and processes of intentional and
unintentional oppression and discrimination

Performance Assessment — CG 531 Social & Cultural Aspects Counseling — Key Assignment 2 - Case Study

Above Sufficient  Sufficient (2) Below Sufficient (1)
©)
Cultural provide detailed provide detailed analyzes of | provide limited analyzes
Self-Awareness (10.000, 10%) analyzes of their their cult_u_ra_l self-awareness | of their cultural self_-_ _
. cultural self- and sensitivity to own awareness and sensitivity
CACREP-2016 2.f.2.c multicultural ' 5areness and cultural heritage. They to own cultural heritage.
counseling competencies sensitivity to own | demonstrate an emerging They demonstrate a
cultural heritage. awareness of how their own | superficial awareness of
Analyses provide | cultural background and how their own cultural
great depth and experiences have influenced | background and
clarity. They attitudes, values, and biases | experiences have
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Jnderstanding Different Cultural
Perspectives/Concepts (15.000,
15%)

CACREP-2016 2.F.2.g

.the impact of spiritual beliefs on

clients’ and counselors’ worldviews

, Social and Cultural Issue
Recognition (15.000, 15%0)
CACREP-2016 2.f2.aa
multicultural and pluralistic
characteristics within and among
diverse groups nationally and
internationally

TN-LMUCG 2 TENNESSEE
DEPARTMENT OF EDUCATION
SCHOOL COUNSELING
STANDARD:

Understanding the
process of social and cultural
change with respect to
various racial, gender, and

CG 531 Fall 2020

demonstrate an
awareness of how
their own cultural
background and
experiences have
influenced
attitudes, values,
and biases about
psychological
processes:.
Promoting
cultural social
justice, advocacy
and conflict
resolution, and
other culturally
supported
behaviors that
promote optimal
wellness and
growth of the
human spirit,
mind, or body.

demonstrate
comprehensive
knowledge of and
an understanding
of how living in a
multicultural
society with
diverse spiritual
beliefs affects
clients and
counselors’
worldviews and
the effect on the
counseling
process.

demonstrate a
clear
understanding of
current literature
that outlines
theories,
approaches,
strategies, and
techniques shown
to be effective
when working
with multicultural
and pluralistic
characteristics
within and among

Dr.

about psychological
processes. Promoting
cultural social justice,
advocacy and conflict
resolution, and other
culturally supported
behaviors that promote
optimal wellness and
growth of the human spirit,
mind, or body.

demonstrates a beginning
knowledge of how living in
a multicultural society with
diverse spiritual beliefs
affects clients and
counselors’ worldviews and
the effect on the counseling
process.

demonstrate an
understanding of current
literature that outlines
theories, approaches,
strategies, and techniques
shown to be effective when
working with multicultural
and pluralistic
characteristics within and
among diverse populations
of clients both nationally
and internationally. Their
analysis reflect an emerging
understanding of the
complex, multi-layered

influenced attitudes,
values, and biases about
psychological

processes. Promoting
cultural justice, advocacy
and conflict resolution,
and other culturally
supported behaviors that
promote optimal wellness
and growth of the human
spirit, mind, or body.

demonstrate limited
knowledge of how living
in a multicultural society
with diverse spiritual
beliefs affects clients and
counselors’ worldviews
and the effect on the
counseling process.

demonstrate a limited
understanding of current
literature that outlines
theories, approaches,
strategies, and techniques
shown to be effective
when working with
multicultural and
pluralistic characteristics
within and among diverse
populations of clients
both nationally and
internationally. Their
analysis lacks depth and
fails to reflect the cross
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ethnic groups and knowledge
of differing cultural and
lifestyle patterns. Ability to
develop plans and programs
to prevent person and
substance abuse,
discrimination, and dropping
out of school.

(Revised 01/26/2018

Applic Application of Social and
Cultural Perspectives/Concepts 000,
15%)

CACREP 2.F.2.e.the effects of power
and privilege for counselors
and clients

Evaluation of Different Social and

Cultural Perspectives/Concepts,
15%)
CACREP-2016 2.f.2.b theories and
models of multicultural counseling,
cultural identity development, and
social justice and advocacy
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diverse
populations of
clients both
nationally and
internationally.
Their analysis
reflect an
understanding of
the complex,
multi-layered
aspects of the
case and give
detailed
explanations of
the cross-
relationships
among the issues.

demonstrate a deep
understanding of
multicultural
counseling issues,
as well as the
impact of ability
levels,
stereotyping,
family,
socioeconomic
status variables of
power and
priveledge effects
counselors and
clients.

thoroughly
examines theories
of multicultural
counseling,
identity
development, and
social justice; and
provides
extensive
evidence to
support their
position and can
state the
objections to,
assumptions of
and can
reasonably defend
against the
different social
and cultural
perspectives/conc

Dr.

aspects of the case and give
limited explanations of the
cross-relationships among
the issues.

demonstrate an emerging
understanding of
multicultural counseling
issues, as well as the impact
of ability levels,
stereotyping, family,
socioeconomic status
variables of power and
priveledge effects
counselors and clients.

states a position and
provides limited evidence
of theoretical underpinnings
of multicultural counseling,
identity development, and
social justice. Only
superficial support is given
to the objections to,
assumptions and
implications of, and
response to the different
social and cultural
perspectives/concepts

10

relationships among the
issues.

demonstrate a limited
understanding of
multicultural counseling
issues. Their analysis
lacks depth regarding the
impact of ability levels,
stereotyping, family,
socioeconomic status
variables of power and
priveledge effects
counselors and clients.

fails to provide an
examination of theories of
multicultural counseling,
identity development, and
social justice. Case
analysis lacks evidence to
support the counselor
candidate's position;
assumptions and
implications of different
social and cultural
perspectives/concepts
lack depth and fail to
address the implications
of their analysis
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Counselor Role (10.000, 10%)
CACREP-2016 2.f.2.h strategies for
identifying and eliminating
barriers, prejudices, and processes
of intentional and unintentional
oppression and discrimination

Effects of Discrimination (10.000,
10%)
CACREP-2016 2.F.2.f help-seeking
behaviors of diverse clients

epts, and the
student's defense
is adequate and
effective.

provides an in-
depth analysis of
the counselor's
roles in
eliminating
biases, prejudices,
and processes of
intentional and
unintentional
oppression and
discrimination.
Specific action
items are
presented and
analyzed for their
utility and
effectiveness
within the case
analysis.

of the counselor's roles in
eliminating biases,
prejudices, and processes of
intentional and
unintentional oppression
and discrimination. Specific
action items are presented
and analyzed for their
utility and effectiveness
within the case analysis.

demonstrates a
clear
understanding of
the effects of
racism,
discrimination,
sexism, power,
privilege, and
oppression on
one's help seeking
behaviors.

Idemonstrates an emerging
understanding of the effects
of racism, discrimination,
sexism, power, privilege,
and oppression on one's
own help seeking
behaviors.

11

orovides a superficial analysis | fails to provide an analysis

of the counselor's roles in
eliminating biases,
prejudices, and processes
of intentional and
unintentional oppression
and discrimination.
Specific action items are
presented and analyzed
for their utility and
effectiveness within the
case analysis.

| fails to demonstrates a
clear understanding of the
effects of racism,
discrimination, sexism,
power, privilege, and
oppression on one's help
seeking behaviors.

Evaluation Method: Assignments are evaluated using various assessment tools, including rubrics, and are based
on program standards. The University official Graduate Education grading system will be utilized.

. Quality Points Grade Definition Per Semester Hour
A Superior 4.00 (Quality of work exceptional)
A- Excellent 3.67 (Quality of work above course expectation)
B+ Very Good 3.33 (Quality of work better than satisfactory)
B Good 3.00 (Quality of work satisfactory)
B- Average 2.67 (Quality of work meets min. requirements)
C+ Below average 2.33 (Quality of work less than satisfactory)
C Min. passing grade 2.00 (Unsatisfactory graduate-level work)
F Fail 0.00
I Incomplete; Work must be completed within the first six weeks of the next semester; otherwise, the grade
automatically becomes an “F” unless an extension is granted by the Dean of the School of Education.
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Assignments are due as noted. If you are unable to complete assignments by due date please inform professor
prior to due date. Late assignments will result in a reduction of grade unless extenuating circumstances
are provided to the professor delineating the reason for the need for additional time.

Research competencies are covered in other courses.

V. METHODS OF INSTRUCTION: Methods of instruction will include didactic lectures, collaboration,
demonstration, evaluation, analyses of research articles, and student presentations. Active participation and
learning through dialogue is strongly encouraged in this Masters level course. It is expected that the students
will share the responsibility for others and their own learning. Collaboration, interviews, videos,
acculturation experiences

V. INFORMATION LITERACY/TECHNOLOGICAL RESOURCES: BLACKBOARD, VIA, ZOOM AS NEEDED,

VI. COURSE OUTLINE/ASSIGNMENTS/UNITS OF INSTRUCTION OR CLINIC SCHEDULE:
Homework assignments, e.g. cultural autobiography submitted to blackboard, blackboard assignments,
Intentional Interview submitted to blackboard mid-term exam, K1 Acculturation Experience Reflection
Paper submitted to VIA, K 2 Case Analysis to VIA.

Schedule of Classes and Assignments

Week 1 Introductions, Course Overview, Syllabus, Review Assignments
Informational Literacy Overview, VIA, Library databases, Plagiarism, Turnitin,
Blackboard

Week 2 Chapter 1- Culture and Diversity Defined

« Activity 1.1 Introducing Cultural Self Awareness
« Activity 1.2 Encounters with Cultural Diversity
« Activity 1.3 Attitudes Toward Differences

Research Questions:

*  What evidence is there for the importance of culturally alert counseling?
*  What trends are there in culturally alert counseling?
*  What problems around culture are there in counseling that need to be
addressed?
*  What are the multicultural counseling competencies?
«  What is the nature of developing greater cross-cultural competence?
CACREP STANDARD
F.2. SOCIAL AND CULTURAL DIVERSITY
2.F.2.c multicultural counseling competencies

Week 3 Homework assignment 1 due - Cultural Autobiography due to
Blackboard
Chapter 2 — Culture: Clarifications and Complications

« Activity 2.1 Exploring the Iceberg Concept of Counseling
*Box 2.1 Cultural Group Orientation Model

* Activity 2.2 Assessing Your Cultural Group Orientations
« Activity 2.3 The Challenge to Culturally Self-Authorize

Research Questions:
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*  What are the dimensions of culture?
»  What are the three varying relationships that individuals have to their cultures?
*  How can cultural identity development help counselors understand their
clients?
*  What is cultural relativism?
*  What are the dangers and limitations of infusing culture into counseling?
CACREP STANDARD
F.2. SOCIAL AND CULTURAL DIVERSITY
2.F.2.d. the impact of heritage, attitudes, beliefs, understandings, and acculturative
experiences on an individual’s views of others

Week 4

Chapter 3: Social Justice and Advocacy
Research Questions:

*  What is the difference between awareness of cultural diversity and social
justice-oriented counseling?
»  What specific practices are possible for doing social justice-oriented
counseling?
*  How can counseling be understood as a political act?
*  What principles and/or stances lie behind social justice-oriented counseling?
*  What differences might there be between the needs and issues of clients of
privilege and those from oppressed groups?
CACREP STANDARD
F.2. SOCIAL AND CULTURAL DIVERSITY
2.F.2.b theories and models of multicultural counseling, cultural identity
development, and social justice and advocacy

STUDENTS WILL SELECT 2-3 CHAPTERS FOR PRESENTATION -
BRIEF SUMMARY OF THE CHAPTER- VIDEOS AND

ACTIVITIES ARE RECOMMENDED TO ELUCIDATE THE
SALIENT FEATURES OF THE CHAPTER - PowerPoints and/or
hand-outs submitted to Blackboard

Week 5

Chapter 4: Ethnicity
Research Questions:
*  What are some of the issues around ethnicity that are important for counseling?
*  What might be particular needs of clients from non-dominant ethnicities?
*  What is the current commitment to dealing with issues of ethnicity in the
counseling field?
* In what ways might ethnicity be incorporated into counseling?
* How is ethnicity both a subjective and an objective dimension?

In class activity
Adopted from Peggy MclIntosh (1989)’s “Unpacking the Invisible Knapsack”

Purpose:

Components of cultural competence involve understanding the self as a racial/cultural
being. This experiential exercise allows participants to begin to understand
how privilege plays a role in their everyday lives.

Objectives:

a. To discuss the different types of privilege and oppression (e.g., race, gender,
social class, sexual orientation, ability)

b. To discuss how privilege and oppression affects different types of people (e.g.,
Whites versus people of color, men versus women, heterosexuals versus
lesbian/gay/bisexual/transgender persons)

c. To provide a safe space to discuss the emotional impact that privilege may
have on those with privilege and those without privilege.
Directions:
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Read each statement. What is your emotional experience and reaction to the activity?

Take 10 minutes to write down your feelings. Choose a partner and take turns
discussing your emotional experience of the activity, which statements stood
out most to you, how did this activity make you feel?

Activity Statements:

1.

2.

10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.

21.
22.

23.
24,
25.
26.

27.

I can easily buy posters, postcards, picture books, greeting cards, dolls, toys,
and children's magazines featuring people of my race.

I can go into a music shop and count on finding the music of my race
represented.

I can go into any supermarket and find the staple foods that fit with my cultural
traditions.

I can legally get married in this country to the partner of my choice.

Someone of my same race has been president of my country.

I have never been told not to go into a certain career because it wasn’t
traditional for my gender.

I can go shopping alone most of the time, pretty well assured that | will not be
followed or harassed.

If I should need to move, | can be pretty sure of renting or purchasing housing
in an area that I can afford and in which | would want to live.

If I am/was in a relationship, | can be affectionate with my partner in any given
neighborhood and feel safe.

I can turn on the television or open to the front page of the paper and see
people of my race widely represented.

When | am told about our national heritage or about "civilization", I am shown
that people of my color made it what it is.

I can be sure that my children will be given curricular materials, at any age,
that testify to the existence and history of their race.

If I’'m in financial struggle, I can be sure that my mother, father, family
member, friend or bank will loan me some money.

I can walk into any hairdresser's shop and find someone who can deal with my
hair.